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"Hill Schoo]"k

From the outside, Hill School looks |ike a comfortably-shabby home
with unmistakable signs of child dccupancy. Brightly-colored paintings are
stuck -on the windows, and '"constructions'" of scrap lumber and chicken wire
take the place of standard playground eQU|pmen+ Inside, students 'and

—-———teachers are winding up-a weekly school meeting devoTed To discussion of

future- field trips and a ‘complaint from a girl about too much noise in the

. read|ng rroom.

After the mee+|ng, one of the teachers drops down on a swaybacked

couch ("we got it at a rummage saje'") and chats about the school!. '"We
wanted to open a place where a kid could grow in harmony with nature and his
fellow man," Ken says. '"lLearning? Sure. Kids are naturally. curious. Just

give. them Tlme and freedom and they'll pick up all kinds of things." What
about basics? --Ken-explains that the students aren't pushed to learn reading’
and math, but most of -them pick it up, often from older students, by the

“time they're 8 years old. "Sometimes, when .| feel a kid needs some help,

'] grab him for a work session," Ken adds.

, Many of The traditional signs of school are'lackfng at Hill. No.
formal group classes are held, competition with other students is- down-

~ played, and the teacher' s roIe, according to Ken, is "to help kids with.any-

thing they want to learn. Instead of report cards, students get oral feed-
pack on their progress, and parenfs receive yearly wr|++en evaluations.

"Look at that kid," Ken’ says He p0|n+s ‘out to the back yard, where
a boy swings from a tree branch. '"He's been with us two months and the
only thing he's done is play outdoors and occasionally drop into the wood-

- working shop. A pretty normal reaction of kids who come.from a public

school, They haTed .1t so much that they refuse anything that even seems
like learning. ' But give h|m Tlme——he'll come around "

Whaf'do Hill students do? A quick tour shows about six children
painting in the art room,. while another works with a pottery wheel, handling
the material with unusual self-confidence for an 8-year-old. An older boy
lies on the floor strumming a guitar and falking with a friend. A feacher
is approached by a child. '"Hey Sue, what about going down to the harbor to -

watch the ships?" In a corner, another teacher with a child curled up in

her lap reads aloud from a sfory book. Several children are.eating their
Iunches, even Thouqh it is only {0 a.m. ‘

When asked ‘her .reaction to the school, an older girl replles "t's

just great!"  Looking around the house, she adds proudly, "You know, this
s the first permanent location we've had; so far, we've moved four Times in

" two years." She glances at the tree-swinger, now constructing a forf out of’
dirt and twigs. "I was like that when | first came here," she says.. "Now

[*m really busy. | do a lot of arts and’ craffs, love to read plays, and-am .
beginning a history project. You know, Hill is what you make, of it. Would"

O

I;ever'go back fo public school? Are you kidding?" L

(The above was taken from ED 044 048 - The Free Learner A Survey of

[:R\!:gperlmenf in Education by, Consfance Woul f » P- 4, )

wll Toxt Provided by ERIC



INTRODUCTION- .=

- .

The nost- perva5|ve change’ in Amerlcan Education. Today is’ The a++emp+

“to "open" it, To free the educa+|onal experlence from a Iock—sfep of ques-

+[ons wnfh,rbgh+ answers,'oradeq a55|gnmen+s, bells hall passes, desks

,,poifed'To the - floor hierarchies of quper|n+endenfs and principals ‘and their -

assi Tanft‘and coordinators and HUDOerbOFS Crearnvnfy, eponfanelfy, nat- -
uralress, ,nmpl|c1+v, self- awarenebs, and new consciousness are the waTch—

words of this "greening," which is as sngnlfncanf in Amerlcan Ilfe in gen- .

eral as it is in education. In education the "greenlnq" has given rise to a

myriad of experiments known as "Open, " "Free," or "Alfernaflve" schools I+
has also glven rise 1o an even wider variety of ‘modifications of exnsflng B
schools: ungraded primary schools, open corrldors, open’ space. scnools,
schools without walls, and outdoor .education.

- ThIS paper is nelfher a defense nor a crifique of ‘such schools.

Rather, it a++emp+s to descrrbe the movement analy+|Cclly and suggest: fur-

’sfher sources of information for sfudenfs, parents, +eachers, and oThers

Whlfe the lnformaTlon will be usefu[ To those trying To open exnsflnq

'schoo!s or +ry|ng ‘o start new schools, no how- +o-s+ar+ -a=school -recipe is

qeven here The hope is; raTher Tha+ in unders+and|ng the wide scope of

'+he movement, - those who wan+ to start New/Open/Free/AI+erna+|ve schools or

who want to open eX|s+|ng schools W|l| ‘be able to avoid some of the mpsfakes
and fallures of ofhers‘and wili be better ablé tec achieve their par+|cular
goals, , o '; , } ' ' '“IG '

After an analytical comparison of dpen and‘+redi+ionai'schools, this

- paper discusses.some of the most importarit percelved prob[ems related to Open'

schools. The literature of the movement is widely scattered and -rapidly

' chenging, but we have |isted at the end-of Tth paper,fhe‘l1+eraTure and

organizafions'we have found useful 'and some we have only heard about. " The

list should contain something for everybody-—everybbdy-who is interested,

anyway., - ' .
ERIC/ChESS is concerned with making available as w?dely_as'possib[e

informaTion on new developments in- education within its scope. The sociali-

x'zaflon of .children in school i's a significant part of that scope. The free

or open soc1a| a+mosphere of these new schodls is designed o soc1al|ze



'ﬁA Note on Terminology
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“children d|fferen+ly from Trad|+|ona| echools 'The research on the influ-

ence of Mschool orqanuza+|onal cllmaTe" has only started. However, teachers

and parents will assert that +he ambient love, - TrusT freedom, and informal-

Lity-of their open school |s:a much more powerful social.izing influence than

any.amount of study of history,. geography, sociology, psychology--or what-
ever . There is reason to believe that +he research-—when enough has been

done to be conc|u5|ve——W||| bear +hem ouT

'~ The range of words used to describe these different educational insti-

+u+ions.iéibewiIdering.To’The beginner and frus+ra+ing to the scholar;

“New schools .1 Schools without walls "
C ,
Open schools : .-~ . Humane education
Open classrooms. R - Informal.ism
_Free schools o Curriculum of. affect
Alternative schools - .- Radical schoo| reform.
Communi+y schools =~ . s~ - 'Non—eohools

.

AII these Terms are used. to |den+|fy what is 90|no on. The var|e+y reflecTs

S in part the W|de range of” +h|ngs g0|ng on, |n par+ ‘the newness which pre=-

cludes qeneral agreement on- the meaning of symbols Many of the peOpIe in- .

--volved enjoy using Ianguage |mag|na+|vely g|V|ng new mean:ngs to words and
,phrases We s+||l use The Term "open" school o cover the W|de range But-
. any a++empr to pln down These words with preC|se def|n|+|ons would be I|ke~
"belng exact about descr|b|ng ‘a cIoud-—consTan+|y chang|ng and en+|rely ouT

'of one's con+rol

" What Are>0pen'SchooTs7' An Analytical Description

When we. have been asked wha+ makes an open schooI we have been un=- -

able to qlve a sa+|sfac+ory short’ answer _ “We have found a number of ways

"ln thCh free and open schools dlffer from Trad|+|ona| schools NoT all

,Trad|+|onal chools are . as. ex+reme ‘as the p|c+ure we develop below Like-"

wise, no+ all nree and Open scbool: are as extreme as the s+ereo+ype_

.dLSCFIbed There isa con+|nuous grada+|on from one to the o+her However,

most free and open schools are 5|qn|f|can+ly d|fferen+ along several of

+hese con+|nua from most +rad|+|ona| schools in +he|r reg|on



We describe the two extremes on cpposite pages, knowing that most

schools fall somewhere between them.
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Traditional Schoois:
Custodial and Managerial Aspects

There is a closed organizational climate with a cliear chain of
authority. Power is vested .in the superintendent, principal, or headmaster
and delegated through an esTabljshéd hierarchy to the teacher at the bottom.
Teachers feel almost powerless. Students know they wield no power, exert no
influence over significant decisions.

Attendance is compulsory, based upon fear of penalties. Publicly
employed truant officers enforce school attendance in extreme cases. Disci-
pline is strict, offen codified. 1t is controlled by the administration
and enforced by the whole staff. Parents are called upon to support the
staff with home pressures  when needed.

Time schedules and allocation of space and curriculum are tightly
structured and confrolled, with most decisions being made by the auaministra-
tion. A clear distinction is made between class and recess, between work
and play. Even play may be closely supervised and structured by the staff.
There is an atmosphere of rigidity about the whole system.

Traditional schools tend to be large--often several thousand~-impers-
onal, and "efficient." There is a high student-teacher ratio. Classes are
large enough so that teachers regret they cannot get to know their students

individual iy, and students come to feel that they are treated more as num-

"~ bers than as persons. Tr’'s is enhanced by the interpretation of justice

within the system--that everyone should abide by the same rules, receive
identical punishment, be judged by the same criteria. Individuaiization is
interpreted as each student working alone on identical tasks or workbooks.
There is a tendency to pretend that minorities do not exist, that students
are a homogeneous group.

Careful records are kept by a registrar. Graduation is achieved by
the accumulation of credits signifying successful éomple+ion of courses.

Schoo!| activities tend to be entirely indoors within the walls of
the building, except for scheduied recess. Field trips are discouraaed.
Students must be accounted for at all +times. Quiet study is the norm.

Luiidings generally have been designed to serve as schools with most

of the space divided into classrooms for 25 to 40 students.



Noen Schools:
Custodial and Managerial Aspects

Everyone in the school, staff and student, feels autonomous. Admin-
istrators--if any--are indfs?inéuishable from teachers. Policy decisions
are reached by consensus within the school community, which includes par-
ents and students as well as staff. Démocrafic procedures grade off to
anarchy. ' | | ‘

Attendance is voluntary and based on student interest, satisfaction,
and/ér fun. Discipline, if any, is peer administered and is largely con-
fined to preventing hurting of and interference with others.

Students have a great deal of influence on curriculum=--choosing what
they want to do when. Staff encourage, suggest, inspire, and-set examples,
but do not coerce in any way. There is little distinction between wcrk and
pfay. Students feel as though they control the whole time allocation.
There is an atmosphere of flexibility about the whole situation.

Free schools tend to be small, rarely over 100 and often less than

. 30 students. There is a low child-adult ratio, often five to one or even

lower. Little attention is paidvfo'efficiency.v Learning tasks are often
set aside in favor of the quality of interpersonal relationships. The

schools are highly personalized, with everyone "knowing" everyone else.

Both staff and students are recognized as individuals with individual needs

and abilitir ;. Judgments are based upon these individua! differences.
lndivﬂdualizéfion is interpreted as each student working on what he wants
(needs) to do at his own paée, alone or in a group.

Record keeping Fs given a low priority. Graduation may or may not

~exist, but completion of school is based upon intellectual and emotional

readiness to move on, to take the next step. This may reflect the assess-
ment that the student has learned about all he can in the one school or
that he is capable of handling the challenges of the next one.

Activities spill out of the buitding into the outdoors easily. Both

field and' community environments are considered valuable learning resources.

A high noise level is characteristic.
Buildings occupied generally are or were built and used for other

purposes such as homes, churches, warehouses. Classrooms are not common

I3



Adults present are mostly certified teachers who.consider themselves
professionals. Pay, while not high compared t6 medicine and law, is well
above clerical rates. Parents do not participate actively in the school's
program. Volunteers are frowned on. Relatively little cross-age (or even

same-age) helping takes place.




but the division of space for specialized purposes is characteristic: quiet
room and library, science and/or craft projects room, and +he [ike.

Parents and volunteers reqularly assist teachers and work directly
«1th children in the school program. individuals with specialized skills~--
musicians, potters, and the |ike--are encouraged to visit and help. Custod-
ians and schcol bus drivers oftfen sth previously unsuspected talents. Par-
‘ents also participate actively in other aspects of the school: finanre,
facilities, hiring. Teachers are usually poorly paid, often at a subsis-
+ance level. Teachers frequently have little training or school experience.
They shun professionalism and sometimes identify more closely with the
children. The process of children teaching children is encouraged and re-

spected.



Traditional Schools:
Social Status and Social Relations

fn traditional schools therc is a strong ftendency toward homogeneity.
-Resivential segregation has left local schools with students of similar
socio-economic, racial, and ethnic characteristics. Age grading is zlmost
universal., Rarely is there a range of ages of more than three years in any
one class. Parochia: and independent schocls often achieve similar homo-
geneity by admission requirements and fuition, extending the homogeneity *c
sex segregation: exclusively boys or girls. Tracking increases the homo-
geneity within the school.

Classroom social refations are dominated by the teacher-to-the-whole-
class relationship. Lecture, reading assigmment, recitation, and quiz make
up the domir~ant teaching paradigm. Students sit in rows facing the teacher.
Students are discouraged from teaching each other. Helping is often interp-
reted as cheatirg.

The school takes responsibility for training in and enforcement of
proper "manners." Teachers set a normative example of dress, grooming, and
both oral and written language. Staff members are encouraged to keep a
considerable social distance between themselves and the students. Students
address teachers respectfully, using a proper salutation and last names
only. Dress codes (even uniforms) and other behavior codes (smoking, other

druas, sex) are cleariy spelled out.



Open Schools:
Social Status and Social Relations

A p05|+|ve value is placed on he+erogene|+y, aI+houoh the parenTs “who
seek ouT free and open schooi tend most often to be found among the mlddle
class. A racial and socio-economic mix is encouraged and sometimes ac+|ve|y.
promoted by recruu+|ng and scholarships. Boys.and‘glrls of dlfferepf ages
are usua!!y ‘together, | ’

Lectures are rare, as are rec1+a+|ons and QUIZZeS Teachers rarely
work with the-whole group, rather they work with’ individuals and small -
groups. Student-to- s+uden+ relations arevencouraged. FleX|ble_seaT|ng
arrangements .are available. Oftén evéryone prefers to sit on +he‘fdoor.

o . The school communiiy,js careless_abou+ manners. A varieTy of life
styles is expected. Normative exemplary behavior is expected of teachers
with respect to affection, patience, and crea+Ivi+y, but not with respect to
dress,'grooming, and fanguage; Social distance is minimized. Everyone is
called by-his/herzfirs+_name. VAT primary levels sex piay‘fs treated as a
‘stage which will pass. At secondary levels there may(be considerable Tol—;

erance .of .experimentation with drugs and sex.



Traditional Schools:
Indoctrination and Value Formation

There is a considerable'emphasis qpon_TradiTion; Traditional  forms
and norms are accepted wiTh'or without any awareness of this acceptance.
Traditional values are open'!y inculcated. Religious instruction in a par-
ticular retigion may be a part b*vfhe curriculum. Formallsm pervades the

_sChooé, including ceiebrations which tend to be ceremonial.
Whether recognized or not, the ‘schooll experience teaches obedience,
: accommodaTuon to "the system,” becoming accusromed to authority. Counsel-

Iors and advisors try to fit the individual to The institution and the Sys-

‘I'em . _

The we/they disTinciEon_beTweeﬁ ;Taff and students has serious (often
overiooked) value implicaTLoné. in asserting authority the staff enCourages
subservience on the part of students. In enfofcing rules that students have

not had a significant part in making and from which students feellalienaTed,
staff must set Qp pa++erhs of surveifiance and enforcement wﬁich result in
~attitudes of suspicion and mistrust. Cruelty by staff againsf students is
'Lwideiy tolerated; students come To_expecT it and build defenses of disdain,'
cynicism, and disinterest, | “ , _
- Knowledge and cognitive skills aré ends in Themseives.' Logic and
reason are emphasized.»»Eﬁo+ion is suppfessed or controlied. There is a
conspiracy of silence about feelings and emotional issues. Hypocrisy is
tolerated. Littie or no overt attention is paid to interpersonal ‘communi-

cation skills,
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Open Schoo]s ,
Indoctr1nat1on and Value Format1on

oA positive value isthT doon change. There is an introspective con-~
cern for The how and why of educaTson and other socnal processes.' There is
a readiness to ques%ron values——frad:TnonaI vaIues as well as one's own par-
+|cular values. D|fferen+ value positions are s+ud|ed and’ experlmenTed
with. lnformallsm and na+ura|ness pervade +he whole commun|+y Sponta-
neous celebrations are preferred |
Parents and teachers as well as s+uden+s'are'likely'ro,bejin profeef'
aqaine+ "the system." Disobedience;is_accepTed.'“AufheriTy is resenTed.'
Advisingrfends-fo.encourage individual growfh'and,fulfjllmenT, possibly
promoting potential discord with institutional and general,culfurai norms,
_Trust is,cohejdered essential to learning from each other. In the
hiring of open school staff, extreme care is exerted to be_sure-The teacher
has a Idvipg and Trusfing'approaeh‘To children.  Few preblems in achieving
- a TrusT'reIaT}Onshipdare found wLTh;very,young children.':However, Transfere'
‘from traditional schoolsrofTeh require months of gentle hands-off treatment
be fore They_ge% into4+he spfrf+ of the school. .Cruelty by staff is not tol-
erated. Cruelty by children is discouraged. Parents and staff have faith
that Tthe trusting atmosphere will.havellasffng effects on the personality
and value structure of the child. _ 4
"Being" is The ultimate goal, taking precedence over "becoming" or :
"knowing." Knowledqe and cognitive and communlca+|on ski.lls are means
" toward the end, "being." Emotions and feelings are recognlzed as- signifi-
cant parTe of‘behavior and are encouraged +o surface. There is an emphasis
upon hOneSTy and openness, "letting it all hang out." Some attempt is made

to teach interpersonal communication skillis.
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.Traditional Schools:
Education

‘{n most traditional sbhools it is assumed that the child mUsT'be’
- "made" to 1éarn. Thé teacher haé the knowlédge and inscribes it .on.the stu-
dent's mind. THe'TeacHér,demonsTraTes Thévskili and the child learns It by
- mfmickiﬁg. ErforS‘are bad-and sfudents should be pdhished'for;making them.
They could be aVoided_by pﬁopéf planning and study.. Accounfabf[ify is de-
~fined.in terms of the student's having Ieafﬁed what the %éacher expected.

' Schooling is a straight and narrow path leading to a gate called
graduation, which opens to success in "feal‘li¥e " Fear of ‘tailure fo get
through that gate is a major motivation, Classrooms and the school as a

whole use compeflflon and |rv1dsous comparrsons as nnfermedraTe moflvafors,
/ero- sum games and compe+|+|ve ;porfs are characTerss+|c )

School overwhelmlng]y empha5|zes -verbal learnings for'+heir own sake.
.Texfbooks and written references are major sources of data. Deductive reér»
soning and logical proofs from accepted authority are characferisfid; Role
memorizafion, drill,,and single right answers prevail. Learning_précéedé

éf a commdﬁjpaCe. Slow Ieérners are marked dowh,;for rapid learning is .
valuéd , ’ '

The faculty feel responsnbnfify for passing on +he organized body of
knowledge to the next generation. Trad|+tona| academic subjects are con-
sidered rnTrlnSIqally valuable and are taught éeparafely. Opportunity To'

_question their-value is rarely given. Application of learning or subject

matter to practical or "real bife situations is limited. B

' 1rad|+|onal schoo! staffs assume that most |mpor+an+ knowledge and
expression already exists, and further that’ chlldren must know what exists
before they can add ahyThing worthwhile. - Thus while lip éeerce,may be paid
.ToiéfeaTIvi+y, there is a constant damper on original, new, andvcreafive
ekpreséion. , * ' | |
‘ o -Education .in traditional schools is based primarily on penci! and
paper +eé+s with great emphasis upon numerical br Ie++égwgkades So much i
is.at stake with-grades that the +eacher feels it crucial to have wrlffen |
obJec+|ve ev1dence with which to Jusfufy the grade assigned. There |s'§ con=-

scious attempt 1o exclude subjective knowledge about the students’ iearning.



Open Schools:
Education

Most free school staff and parents have a profound faith in the

child's natura! curiosity and his ability to learn from his own investiga-

fion. They believe that inquiry engenders more inguiry. The teacher diag-
noses learning levels and problems, enriches the environment for learning,

stimulates, helps, supports, loves. Errors are considered a necessary part

‘of the learning experience. Rather than punish for mistakes, successes

vshoUId be positively réinforced} Accountability is defined in terms of the |

|nd|VIdual student's growth.

School is an integral part of |ife-=-somewhat profecfed perhaps--
where one fs free to grow and deveIOp, to widen horJgons. Cooperation
rather than competition is enéouragéd, toward the achievement of individual
and group potentials. Positive-sum games: with win-win solutions are sought.
Less competitive sports and physical ac+|V|+|es are characteristic.

| The staff consider that valuable verballza+|ons are reorgan|za+|ons
of preconscious Iearnlng which has already Taken place in previous exper|
ence, much of it in' play." Verballza+|ons which do not relate to previous

experience are considered empty and scon .forgotten. ‘Schobl carries at

~least as much responsibilify'TOxBrovide the ekperiences as it does to en-

courage the verbal learning which allows the child to share The experience
with others. Data come from varled sources, |ncIud|rg the Tanglble world
as well as from books. Intuitive. ‘and inductive leaps are valued a+ least
és much as .logic. Ambiguous and. multiple solutions are expecfed Self-
pacing is provided for. Rapid learning is -valued but’ not emphasized.
There/may be a genuine concern.forb+he deve lopment of quantitive and

verbal skills, but rarely.is any given, body of sub ject matter considered

. more valuable than .any other. Students are encouraged to follow their

interests, which are assume, ‘nevitably to lead -them into skills of obsef—

vation, analysis, and expression. Staff take responsibility for providing

-a rich and stimulating environment, materials and tools to:work with,

Staff should stimulate curiosity but not prescribe content. It is assumed
that play will lead to study and may p-ogress to action.

H



The staff believe that the synthesis of learning andAexperience is

unique in each individual. Theybhold creativity high on their value scale

~and believe it is easily discouréged. They count on the joy of original

expression as a significant motivation toward further expression and study.
They have faith that some ihTrfhsic drive ftoward QUaIiTy will cause the
child to search out the necessary knowledge and experiences to refine and
improve his creative abilities. . ,
Most open schools do not use grades. There Is little formal evalua-
tion and what there is is based on behavioral evidence rather than "arti-
ficial" ftests. Staff members put @ negative value on being judgmental. In
lieu of grades there is often careful observation 5f the child and his de-
velopment, with wriTTen-and/or oral reporting and discussion ofrfhese obser-~
vations to pafenfs and other staff. The child may be included in these dis-

cussions.

p—



FREE & OPEN: . -
Some Common Problems : ' R ;\

Almos+’any aspect of school s, or can be; a probiem. As long as one
has not achieved perfection there is room for improvement. But perceived
problems--places where the school staff, students, or parents feel they

should be doing better, given the circumstances—-are still numerous.

Money

Nearly eVery"?ree school has_problems'wi+h money. In this regard
they are not so different from other ‘private schools in a eocieTy wnere the
norm is tax support. But traditional private schoo s have either had insti-
tutional church supporT or they. have appealed to wealthy families by offer—
ing. a comb:naTton of educational and social status benefits.

Free and open schools, in contrast, have been pa+ron|zed By a mix of
largely .middle-class families, many of whom have rejeCTed all or parts of
the materialism and s+a+u54consciousness of'The’majori+y culture. Such
families normally do not have much margin of income over perceived‘needs.

Though in one free school tuition is scaled at 9% of the family's
annual incomz, mos+'+ry to get by on a low flat tuition, often less than

$50 per month. - This is supplemented by appeals for donations and by fund

raising benefits of many kinds.

The desire to give scholarships to low income families, in part to
achieve racial diversify,raggravaTes the financial problem. - -

Balanced against these needs is the willingness to get by wah what
would be considered inferior:faciliTIes.and‘equipmenT by most public schools.
The freedom from curriculum fes+rain+s and rigid procedures reduces the
space, furniture, and textiook requirements of the open school. "Do it

yourse| f" is as educational in school_as it is at home, and this can apply

~ to playground equibﬁenT, readers, and private spaces (in lieu of lockers

and desks).

Staff _ 7 _
- The selection of teachers may not be any more serious.a problem for
free and open school$ than. it -is . for TradiTiQnéT schools--but it is a serious

U o
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problem. There are lar ge numbers of people eager to fill fhe few p05|+|ons

Many are willing to work as volunTeers or for low salaries.
"~ " Two quite dufferenf personallfy problems show up frequenle One is
the teacher who wants to be child-like, who enjoys playing and explorlng

with the children. Since all of the children's experience is- learn|qg ex-

. perience, such a teacher sees’ littie role differentiation for the teacher.

Such.persons do not want to exert adult \eadership in the school milieu.
The other personal|+y problem !lies at the other end of the spectrum-- =

The person who needs to give commands and have them obeyed. This probiem

is not restricted +o authoritarian Types ‘Most of us adults enjoy (and are

acbus+omed to enjoying) the response of others to our assertion of power.

This is especial ly true .of those of'us who have chosen teaching as a car-

eer. But, there ' is no room in the open school for "everyone in their seafs
and do the odd numbered quesTuons on page 37."

How does the hiring comm|++ee find Those few individuals who are
somewhere between these two problems who can diagnose stages of learning

develppmenT and suggest appropriate next aéTiV]Ties, who can mode!l skills

- ina way that youngsters want to imitate, who can figere out how to improve

a learning area which ‘is not being much used, who can encourage youngsters

to take on smail increments of'respbnsfbilify, who can help children with

their own self-evaluation?

Difficult Kids _ _
Student. recruitment is also a problem. Stated simply, free schools

Jjust don't draw a'represenfafive”sample of youngsTersf—4Gh+Jdren,who are‘

“doing well in public school usually don't get transferred +o open schools.

Of those’who are having problems, many blossom in +he'open school. environ-
ment. But some have serious problems. -How many “problem children" can an.
open schoo! stand? Every open school must choose its own answer to this

question.

Difficult Pdrents
" Open schools genera!ly empha5|ze the importance of parenT involvment
in the school Many expect a regular commitment of '"co-op +ime" from every

parenT. Mosf have a hlgh degree of par+|c1paT|on of paren%s in se++|ng
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‘porICy and school governance. . Parents who choose open schools for their
_children.are usually disillusioned and often alienated from'The'majoriTy
culture. While many are deeply dedicated to thesopen school movement, a

few disruptive personalities can make serious problems.

~ Noise and Qu1et ’ » ‘
A group of problem derives from the Uns+ruc+ured nature of the

- school. Noise levess in :elf contained classreoms of conventional schools

can be dnrecfly manaeed by the Teacher in charqe. In -open schoois noisiness :

" is.expected, but is |ncompa+|b|e w:+h some aSpec+s of learning CharacTer-

.|s+|cally this is dealt w&fh by segregaTung ‘the no:sy and quneT aCTIVTTIes-e
Spec1fy|ng a. g|ven room or rooms ‘as quiet areéas - reserved for qU|ef ac+:vu—

Tles

Persona] Space o ‘ . A , _

In a +rad1+nonal school, the sTudenT has a focker and e:desk in the
home room which can be considered personal space. 'If-may not -be -enough-of
a "turf" to be at ease, but it is something. In a free school there is no
ﬁome room and usually no desk Many children feel ill at ease | if There is
no place to.call fheir.ewn. Whlle some schools have not solved this prob-
Iem,IOThers have by aflocafrng Space for private use. .

An ingenious_solufioh at the Warehouse School in-Bostoh is used In
modi fied form by many. Foﬁr—fooT cubes are consfrhcfed out of plyweod with
oneAside left open. Each chfld_has the use of one such cube. Decorations,
location, furnishing are left up ‘to the chf!d; Some cubes were well fur-
nished and eurTained. Others were combined_mo“make a space 4' x 8! for.fwo

" students. - The 5chooi had to make a rule that no cube could be“complefely
closed lest in the event of flre or other emergency a child :nsnde might

be overlooked.

Keeping Track of the Students -~ - _

Flnally, There is The area of keeplng Track of who s There and who -’
isn't, and the cJoser related problem of adv15|ng ATTendance records are
not a parT‘of most free school procedures. But even The freest feel some -

respon5|b||s+y to know where The chlldren are most of The time when They

[KC | AR .
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afe not with their parenfs. This is no+ a serious probiém.wiTh 20 or so
-sfhdenTs. Any-child would soon be missed. But as the number gfows past
40 it is beyond the capacity-of any one teacher to keep track in all the
hubbub and confusion.: '

One solution is to have the student pick an advisor from the staff
"to whom he goes to for advice on educational and personal matters. This
advisor is'reSponsible for knowing the whereabouts of the children who have

" chosen him or her as an advisor.

Re-entryinto Traditional Schools

| A problem which seems more apparent than real is reQenTry into tra-
ditional schools. When the occasion arises, children who have been in free
schools seem to gd back into traditional schools without much frouble.
Those who\have_buiff a stronger self-image are better able to take the
préssures-of usual classrooms than they were before they built this image.
Reading and arithmetic skilis are generally well within the range repre-
.sented in. the normal classroom. Traditional schools generaltly are willing
to take the recommendation of the free school staff as to grade level

‘ pIacemehT of the chiid.  Accreditation has been littie or no problem.
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HHITHER FREE AND OPEN SCHOOLS?

Some are predicting the demise of the public schoo} as it is known
today. They'see institutional inflexibility and resistance to change that
leaves concerned ihdividuals poweriess except to challenge the entire sys-
tem. Others foresee an increase in and legitimization of options and al-
ternatives, with public support of the unorthodox options Through some such
means as a voucher plan. Still ofhers see the public school of “the future

' being profoundly influenced by the free/open school movement, challenged to.
build into its own structure a greater variety of.op+ions for learners and
teachers, even forced to respond To more humanistic needs by both the stu-
dents and the sfa%f who have become aware of their power and are learning
how to use it. ' ‘

" Hf existing schools can change, if they can be appealed to, stimu-
lated, shamedy conV|nced led, confronfed or harrassed info critically

'Mexam|n1ng their programs and processes’with the help of those who are exper-
ienCIng the excitement, challenge, and enthusiasm generated by these free -
and open schools, then pUblIC education may move ahead To a higher level.

The innovations will become institutionalized and supporTed, and the unique

: con+r|bu+|on of the free school| will have been made.

Should this occur, and There ‘are some S|gns Thaf it may be occurring
in an |ncreaS|nq number .of public schools, W|il ‘the free schoo! movement

~then Jus+ fade away? Many such alternative schools W|Ii undoubfedly cease

- to operatfe. Lack of substantial financial back|ng, permanenT stafi, physi-

_cal faCII|+|es and stable enrol Iment make survival’ difficult. Yet...there
.will always be a need for some mechanism by wh|cj +he'qew oFthodoxies can-
be chaﬁlenged, an escape valve for the charismatic and innovative teacher

., _or administrator whom the system can no longer accommodafe, a way in Which

~alternatives that are beyond the vision of the institutionalized school can

be tested. _ » 4

Let us hope that the alternative sehepl, now accepted as a legiti-
mate part of the educa+fonai,pic+ure, will continue...freeing teachers and

students To'dream, to explore, to attempt new pathways that may lead to a

better way._a
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imp lementing humanistic education in public schools at all levels, baseq on

the Ford Foundation's Elementary School Teaching Project. = .0

WOULF, Constance, The Free learner: A Survey of Experiments in Education.
@ 1 1970. 5p. Mimeo. Source not known; available only through ERIC.
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.ED 044 048. Survey of classrooms in San Francnsco Bay -Area that are run on
the free learner principle.

YANKELOVICH, Daniel, "The New Nafurallsm " Saturday Review. Aprll l, I972

p. 32-37. Nafurallsm in the youth culture is described and three. themes

stressed: community, anti-intellectualism (sensory awareness), and search
for what is sacred in Nature.

“ NEWSLETTERS AND PERIODICALS

Big Rock .Candy Mountain:—A Learning to Learn Catalog. “Portola Institute,

Inc., 1115 Merrill Street, Menlo Park, California 94025. ‘Fashioned after
the Whoie Earth Catalog, this catalog reviews resources related to five
areas: learning process, educational environments, home learning, classroom

- materials, and self-discovery. Though Mountain ceased publication in 1971,

copies can still be obtained at bookstores and newsstands..

Changing Schools. National Consortium of Educational AJTernaTives,.SChool

of Education, Indiana University, Bloomington, Indiana 47401. A newsletter
which focuses on the developmenf of options -(alternative schools) in public
education. ‘ riy

EdCentric. Center for Educational Reform, 2115 "S" Street, N.W., Room 32,
Washington, D.C. 20008. This magazine is the basic publication of the
Center for Educational Reform, which serves as a clearinghouse for infor-
mation about radical educational reform.

ES/ESTPP Newsletter. Earth Science Educational Program, Box 1559, Boulder,

Colorado 80302. Usually contains a vivid, fun poster, as weII as arflcles

~and resource lnformaflon abouf affecflve educaflon.

Insights. New School of Behavioral Sfudues in Educaflon, Unlver5|+y of

North Dakota, Grand’ Forks, North Dakota 58201. Contains refleétive articles
on education as well as information about the New School's educational and
communlfy projects Throughouf the sTaTe of North Dakofa.

KOA Newsleffer; Communlcaflons on Alternatives, 24II Lorlllard Place,

Bronx, New York 10458. Articles and resource information on alternative
schools. o 5 '

The Modern Utopian. _Alfernafives;.P.O.‘Drawer_A, Diamond Heighfé Station,
San Francisco, California 94131, Reports on communal attempts to create
an alternative life style. ' : : s

The New School of Education Journal. 3657 Tolman HaII Unnversufy of
California, Berkeley, California 94720. A relaflvely new publlcaflon on
radical orientations to education. L

New Schools éééhaﬂgé Newsletter. New Schools Exchange, 30l E. Canon
Perdido, Santa Barbara, California 9310l.: ED 053 056. Contains a




supplement to the Direcfory of New, Innovative Schoois in the Unifed
States and Canada.

New Schools Manua!. New Directions Community.School, 445 Tenth Street,

Richmond, California 9480l. A guide to starting one's own _school, with ..
emphasns on legal and flnanC|aI defalis :

No More Teachers' Dirty Looks. Bay Area Radical Teachers' Organizing

Committee: (BARTOC), 1445 Stockton Street, San Francisco, California 94133.

Open Education Newsletter. Schooi-Within-A-School Program, Depariment of:
Education, Queens College, City University of New York, Flushing, New York .
11367. Articles dealing with techniques, methods, and resources contri- -
buting to effective .open.education.

Outside the Net. 223 Delta Street, #112, East Lansing, Michigan 48823. g
Edited from a radical perspective, this magazine attempts to both analyze %
and reveal the-dominant educational.system and work to create a new one. :

. The Red Pencil. Radical Teachers Group, c/o Phyli{is Ewen, [3] Magazine
Street, Cambridge, Massachusetts 02139. Put out by an educaflon-orlen+ed

collecflve running a storefront center for teachers.

The Teacher Paper. 3923 S, E Maln, Portland, Oregon 97214.. Articles on:

wide variety of subjects of interest to classroom feacherS'

" This Magazine |s About Schools. 56 Esplanade Street, East, Suite 301,

Toronto 215, Ontario, Canada. One of the most well known of the dlfernaflve
school s Journals, containing both reflective articles and news of The

movemenf

ORGAN.iZATIONS

Center for Humanistic Education, School of Education, UnlverSITy of Massa- ;Lé

chusetts, Amhersf Massachusetts 01002. R —

Educaf;on Developmenf Center, Inc.,“55 Chapel Street, Newton, Massachusetts
02160, Has developed a number of exciting, innovative curriculum packages,
including Man: A Course of Study, the popular but controversial mul+ti-

media currucuium for fifth graders deallng ‘with the- nafure and development

of man . - kT

EPOCH (Educafﬁonal Programming of Culturai Herffage) 1033 Heinz ‘Avenue,
Berkeley, California 94710. A center utilizing a variety of media.to

~stimulate Berkeley students' understanding of history and cultures;

also conducfs inservice teacher training. . Brochures available.

ES/ESTPP (Envi ronmental Studies/Earth Science Teacher Preparation Program),

Earth Science Educational Program, -Box 559, Boulder, Colorado 80302. Since
developing the Earth Science Currlculum Project materials, the staff at this
cenfer have moved Into affective education for students and teachers, under -~
jrant from the National-Science Foundation.
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Evergreen State College, Olyhbia, Washingfon-'98501. A new state-sponsored
four-year college in Oregon that is being developed along lines consistent
with the open/free/alternative education movement. S o

National Consortium on Educational Alternatives, School of Education,

Indiana University, Bloomington, Indiana 47401. An open, ad hoc group of
schools, organizations, and individuals interested in the development of
alternative schools within.public and parochial education to provide options.

- New School's Exchange, 30! E. Canon Perdido, Santa Barbara, California

93103. in addition to its news!letter and directory, mentioned elsewhere

“in~this bibliography, the Exchange publishes a varlefy of papers and ofher
alds dealing with experimental education.

The New School of Behavioral'STudies, UniversiTy of North Dakota, Grand
Forks, North Dakota 5820l. The first in the nation, the New School was
assigned the task of developing, conducting, and festing an experimental
new curriculum and methodology designed to prepare an appropriate new kind
of elementary school tfeacher for North Dakota public schools.

 Portola Institute, Ii15 Merrill Street, Menlo Pérk California 94025.
Sponsors a number of operating experlmenfal programs, as well as publishing
the Big Rock Can_y Mounfaln.

Soc?al Science Education Consortium, lhc., 855 Broadway, Boulder, Colorado
80302. Conducts teacher training programs and a variety of curriculum
analysis and other projects related to environmental and social sfudtes-
‘publishes a free newsletter +r1~annually

Summerhill Society, 332’Lafgxe++e STreeT@ New York, New York 10012.

Teacher Dropout Center, Box 521, Amherst, ‘Massachusetts 01002, Places
teachers who have found it difficult to function in traditional schools.

The Teachers, Inc., 77 Madison Street, New York, New York 10002. Recruits,
trains, and places '"teachers in projects where they can act as allies of
communities in their struggle.”



